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Management 
Atmosphere 

5 4 3 2 1 

 A community of readers progresses with 
independence and initiative.  Students easily 
transition from whole group to independent reading.  
Walls are covered with evidence of reading 
instruction, (i.e. anchor charts, mentor texts, word 
walls-content, high frequency, etc.). The room is 
organized to provide opportunities for small group, 
peer and individual work. 

A community of readers progresses together 
with growing independence and initiative.  
Some evidence of reading mini-lesson 
instruction is displayed on the walls, and the 
room is organized to provide opportunities for 
small group, peer and individual work.  

Students are learning to work with 
independence. Some evidence of 
reading strategies is displayed and the 
room is organized to provide 
opportunities for small group and 
individual work. 

Reading mini-lesson 
instruction evidence is 
rarely displayed. The room 
is not supportive of group 
and individual reading 
opportunities. 
 

Routines 

5 4 3 2 1 

 Routines are established and follow a predictable 
structure.  Teacher supports students’ reading 
stamina.  Students move easily between whole 
group, small group and independent work. 

Routines are established and follow a 
predictable structure.  Students exhibit 
growing reading stamina. Students move 
easily between whole group, small group and 
independent work. 

Routines and structures are being 
established for reading workshop.  
Students have little stamina for reading. 

Routines and structures 
are not established, and 
reading time is lost. 

Organization 

5 4  2 1 

 Student materials are organized and easily 
accessible.  Students independently use the 
following materials:  reading notebooks (3rd-5th), 
anchor charts, classroom library.  The classroom 
library is organized by genre, author, topic, level, 
etc.   

Student materials are organized and easily 
accessible.  Students use the following 
materials with limited support:  reading 
notebooks (3rd-5th), anchor charts, classroom 
library.  The classroom library is organized by 
genre, author, topic, level, etc.   

Student materials are somewhat 
organized and accessible.  Students 
use the following materials with support:  
reading notebooks (3rd-5th), anchor 
charts, classroom library.  The 
classroom library is in the process of 
becoming organized by genre, author, 
topic, level, etc.   

Student materials are not 
organized or accessible. 
Students use few 
materials. 
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Schedule 

5 4 3 2 1 

 Students have daily reading instruction and 
independent reading for a minimum of 90 minutes.  
  30 min.  

read aloud 
word work 
 shared reading   

 60 min. session of instruction including (adjust  
    depending on grade level) 

Mini-lesson - 10 min. 
 Independent reading – 45 min. 
 Conferring, strategy lessons, guided reading 
and partner work occur during independent 
reading  
Teacher share – 5 min 

Students have daily reading instruction and 
independent reading for a minimum of 90 min.  
  30 – 45 min.  

read aloud 
word work   
 shared reading   

 60 min. session of instruction including: 
Mini-lesson - 10-15 min. 
Independent reading – 30-40 min. 
Conferring, strategy lessons, guided 
reading and partner work occur during 
independent reading  
Teacher share –10 min 

 

Students have daily reading instruction 
and independent reading for a minimum 
of 90 min.  
  45 – 60 min   

read aloud 
word work   
 shared reading   

 45 min. session of instruction 
including: 

Mini-lesson longer than 15 min. 
Independent reading–20-30 min 
Conferring, strategy lessons, 
guided reading and partner work 
occur during independent reading  
Teacher share – 0-5 min 

Students have daily 
reading instruction and 
independent reading for a 
minimum of 90 min. 
consisting primarily of  
 Whole group instruction 

with limited time for 
independent reading. 

 Limited time for 
instruction including: 

Mini-lesson 
Independent reading  
Conferring, strategy 
lessons, guided 
reading 
Teacher share - 
none 

  

Reading Aloud 

5 4 3 2 1 

 

Using high quality texts of varying genres, teacher 
frequently model and demonstrate the orchestration 
of strategies, reading for meaning and the analysis 
of text through think-aloud.  Students are taught 
how to have accountable conversations about 
books with partners and within whole class 
conversations.  Read aloud conversations prepare 
students for partnership and book club talk. 
Teacher frequently uses read aloud in the content 
areas to reinforce and support reading strategies.  

Using high quality texts of varying genres, 
teacher frequently model and demonstrate the 
orchestration of strategies, reading for 
meaning and the analysis of text through 
think-aloud.  Students are taught how to have 
accountable conversations about books with 
partners and within whole class 
conversations. 

Using high quality texts of varying 
genres, teacher sometimes model and 
demonstrate the orchestration of 
strategies, reading for meaning and the 
analysis of text through think-aloud. 

Teacher rarely reads aloud 
to students.  
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Shared Reading 

5 4 3 2 1 

 

Teacher frequently models how to read using a 
variety of texts easily viewed by all students.  
Teacher and students engage in the construction of 
meaning using concepts of print and the process of 
reading.   

Shared reading frequently includes: 

 Teaching children what it means to read fluently 
 Teaching children strategies for working with and 
comprehending text 
 Teaching children the connections between what 
we read and write 
 Direct and explicit instruction in phonology and 
word analysis 

Teacher often models how to read using a 
variety of texts easily viewed by all students.  
Teachers and students engage in the 
construction of meaning using concepts of 
print and the process of reading.   

Shared reading often includes: 

 Teaching children what it means to read 
fluently 
 Teaching children strategies for working 
with and comprehending text 
 Teaching children the connections between 
what we read and write 
 Direct and explicit instruction in phonology 
and word analysis 

Teacher sometimes models how to 
read using a variety of texts easily 
viewed by all students. Teacher and 
students engage in the construction of 
meaning using concepts of print and the 
process of reading.   

Shared reading sometimes includes: 

 Teaching children what it means to 
read fluently 
 Teaching children strategies for 
working with and comprehending text 
 Teaching children the connections 
between what we read and write 
 Direct and explicit instruction in 
phonology and word analysis 
 

Teacher rarely models 
reading for students. 

Reading Workshop 

Mini-lesson 

5 4 3 2 1 

 Mini-lessons last 10 minutes and are focused on 
student needs.  Each mini-lesson contains one 
clear teaching point and connects with subsequent 
mini-lessons.  The structure includes: 

 Connection 

 Teach 

 Active engagement 

 Link 
Teachers are careful to have a balance between 
teacher demonstration and student participation. 

Mini-lessons last 10 to 15 minutes and are 
focused on students needs.  Each mini-lesson 
contains one clear teaching point and 
connects with subsequent mini-lessons.  The 
structure includes: 

 Connection 

 Teach 

 Active engagement 

 Link 

Mini-lessons last longer than 15 minutes 
and contain more than one teaching 
point.  The lessons for the week are 
somewhat disconnected.  Some lessons 
are based upon student needs.  The 
structure includes: 

 Connection 

 Teach 

 Active engagement 

 Link   
Teacher talks and students listen. 

Mini-lessons are rarely 
taught. 
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Mini-lesson Content 

5 4 3 2 1 

 Mini-lesson content is a group of lessons driven by 
District Standards and student needs and 
seamlessly embeds:   

 The routines and procedures of reading 
workshop. 

 The ways in which readers go about 
selecting appropriate texts. 

 The strategies and skills for 
comprehending a variety of texts. 

 The elements of literacy analysis (genre 
and features of text). 

Mini-lesson content is driven by District 
Standards and helps students learn and 
apply: 

 The routines and procedures of 
reading workshop. 

 The ways in which readers go about 
selecting appropriate texts. 

 The strategies and skills for 
comprehending a variety of texts. 

 The elements of literacy analysis 
(genre and features of text). 

 

Mini-lesson content includes:   

 The routines and procedures of 
reading workshop. 

 The ways in which readers go 
about selecting appropriate texts. 

 The strategies and skills for 
comprehending a variety of texts. 

 The elements of literacy analysis 
(genre and features of text). 

Mini-lessons are rarely 
taught. 

Independent Reading 

5 4 3 2 1 

  Students understand their role and are 
engaged in the reading process.  They read 
self-selected texts with independence, 
initiative, and stamina.  

 Students read on their own or with partners 
from a wide range of materials at their 
independent reading level. 

Students understand their role and are 
engaged in the reading process.  They work 
with independence and stamina on self-
selected texts.  

Students are learning their role and 
exhibit growing engagement in the 
reading process.  Students are 
beginning to work with independence 
and stamina for increasing lengths of 
time. 
 

Students rarely read 
independently on texts of 
their choice.   

Conferring 

5 4 3 2 1 

 Teacher conducts daily conferences that 
consistently focus on the growth of the reader and 
contain one clear teaching point.  Conferences 
follow a predictable structure:  

 Research 

 Decide 

 Compliment 

 Teach 

 Link 

Teacher conducts conferences 3 to 4 days a 
week. The conferences usually focus on the 
growth of the reader and contain one clear 
teaching point.  Conferences follow a 
predictable structure:  

 Research 

 Decide 

 Compliment 

 Teach 

  Link  

Teacher conducts conferences 3 to 4 
days a week.  The conferences focus 
on the growth of the reader and the 
reading. 

Teacher rarely conducts 
conferences and focus 
only on the conventions of 
reading. 
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Guided Reading 

5 4 3 2 1 

 Guided reading is conducted daily with small 
flexible groups of up to 6 students.  Students read 
designated text or part of the text softly (K-2) or 
silently (3-5), occasionally reading orally to the 
teacher.  The lesson and feedback is based on 
need.  Teacher provides explicit instruction through: 
 Introduction of text at instructional level 
 Observing and prompting students during 
individual reading 
 Teaching points after reading 
 Possible Word Work matched to readers 
 Possible Writing matched to readers  

Guided reading is conducted regularly with 
small flexible groups of up to 6 students.  The 
lesson and feedback are somewhat based on 
student needs.  Teacher provides instruction 
using 3 of the following: 
 Introduction of text at instructional level 
 Observing and prompting students during 
individual reading 
 Teaching points after reading 
 Word work 
 Possible Word Work 
 Possible Writing 

Guided reading occurs with groups of 
up to 6 students.  Students are not 
flexibly grouped for instruction.  The 
lesson is rarely based on student needs 
Teacher proves instruction using 2 of 
the following: 
 Introduction of text at instructional 
level 
 Observing and prompting students 
during individual reading 
 Teaching points after reading 
 Possible Word work 
 Possible Writing 

Guided reading rarely 
occurs. 

Strategy Lesson 

5 4 3 2 1 

 Strategy Lessons are conducted daily with small 
flexible groups of up to 6 students (4 is best). 
Lesson is based on formative assessment and 
follows a consistent structure, 
Connection – Teach – Actively Engage – Link. 
The group, lesson and feedback are based on 
strengths and needs of the flexible group. Teacher 
provides explicit instruction using: 
 Known mentor text 
 Formative assessment  
 Student independent books for practice  
 reinforcement 
 One teaching point based on formative  
 assessment 
 Includes active engagement 
 Written Teaching Point/objective 
 Send off with a reminder of lesson (post-it note  
 with Teaching point, etc.) 

Strategy lesson is conducted regularly with 
small flexible groups of up to 6 students.  The 
group, lesson and feedback are somewhat 
based on student strengths and needs.  
Lesson is based on formative assessment 
and somewhat follows a consistent structure, 
Connection – Teach – Active Engagement – 
Link. Teacher provides instruction using 4 of 
the following: 
 Known mentor text 
 Formative assessment  
 Student independent books for practice  
 reinforcement 
 One teaching point based on formative  
 assessment 
 Includes active engagement 
 Written Teaching Point/objective 
 Send off with a reminder of lesson (post-it  
 note with Teaching point, etc.) 

Strategy lessons occur with groups of 
up to 6 students. Students are not 
flexibly grouped for instruction.  The 
lesson is rarely based on student needs 
Teacher provides instruction including 3 
of the following: 
 Known mentor text 
 Formative assessment  
 Student independent books for  
 practice reinforcement 
 One teaching point based on  
 formative assessment 
 Includes active engagement 
 Written Teaching Point/objective 
 Send off with a reminder of lesson  
 (post-it note with Teaching point,  
 etc.) 

Strategy lessons rarely 
occur. 
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Partnerships 

5 4 3 2 1 

  Students have been taught to function with set 
routines and expectations in long term 
partnerships, including:  strategies to solve 
problems and conflicts, a variety of ways to 
work together, a repertoire of things readers 
might talk about, a sense of purpose, 
opportunities to reflect and set goals, etc. 

 Pairs of students have time each day to work 
together to grow as readers. 

 The teacher confers with partnerships to 
support and extend the work children are 
doing together and he/she may convene 
several partnerships so as to work with a 
small group during partner time. 

 Teacher and students assess the structure 
and quality of partnership conversations and 
use inform instruction. 

 

 Students work in short-term partnerships 
to help each other grow as readers. 

 Beginning to set some routines and 
expectations, including:  strategies to 
solve problems and conflicts, a variety of 
ways to work together, a repertoire of 
things readers might talk about, a sense 
of purpose, opportunities to reflect and set 
goals, etc. 

 Teacher meets with partnerships on a 
regular basis.  

 Teacher assesses the structure and 
quality of the conversation. 

 Students work with partners. 

 Teacher sets some routines and 
expectations. 

 Students rarely work 
with partners. 

Book Clubs 

5 4 3 2 1 

  Students have been taught to function in book 
clubs.  Clubs work independently to help each 
other grow as readers. 

 Begin as partnerships (above) and move into 
book clubs mid-year. 

 Book clubs are held approximately three times 
a week with a small group, reading the same 
book in sync with each other (or the same 
genre) usually from a genre-based unit of 
study. 

 Small groups of students are reading and 
talking about a book of interest that they can 
independently read. 

 Teacher and students assess the structure and 
quality of book club conversations and use to 
inform instruction. 

 

 Students have been taught to function in 
book clubs.  Clubs work independently to 
help each other grow as readers. 

 Begin as partnerships (above) and move 
into book clubs mid-year. 

 Approximately three times a week with a 
small group reading the same book in 
sync with each other (or the same genre) 
usually from a genre-based unit of study. 

 Small groups of students are reading and 
talking about a book of interest that they 
can independently read.  

 Teacher assesses the structure and 
quality of the conversation. 
 

 

 Students have small group 
conversations around books. 

 Teacher sets some routines and 
expectations. 

 Book Clubs rarely 
occurs. 
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Accountable Talk 

5 4 3 2 1 

  Students are explicitly taught “talk” strategies 
to discuss books in a deep and meaningful way 
to raise the level of their comprehension and 
understanding of the texts they read. 

 Gradual release of talk strategies (in Read 
Aloud, partnership, book clubs), giving the 
students a framework for developing ideas and 
thinking independently.   

 Teach students to raise the level of 
conversation by teaching students’ prompts 
and ideas to keep the conversation grounded 
in the text and connected to one another’s 
comments during discussions. 

 “Talk” happens daily in Interactive Read Aloud 
and mini-lessons and consistently across the 
week in Whole Class Read Aloud 
conversations and Book Clubs. 

 Teacher and students assess the structure and 
quality of the conversation and use to inform 
instruction. 

 Teachers and students understand the 
purposes for teaching students to have 
conversations about text.  

 Students are taught “talk” strategies to 
discuss books in a meaningful way to 
raise the level of their comprehension 
and understanding of the texts they read. 

 Gradual release of talk strategies (in 
Read Aloud conversations, partnerships 
and book clubs), to give the students a 
framework for developing ideas and 
thinking on their own.  

 “Talk” happens often in Interactive Read 
Aloud and mini-lessons.  Whole Class 
Read Aloud conversations take place in 
each unit.  Book Clubs take place in 
several units. 

 Teacher assesses the structure and 
quality of the conversation. 

 Students turn and talk across the 
day. 

 Some structures have been taught 
to support “talk”. 

 Some strategies have been taught 
to support “talk”. 

 
 

Accountable talk rarely 
occurs. 

Teacher Share 

5 4 3 2 1 

 The teacher brings closure to the day’s literacy 
work by providing a daily 3-5 minute share which 
may highlight the work a student has done, reiterate 
a teaching point, or lay the groundwork for future 
reading work. 
 
 
 
 
 
 
 
 

The teacher brings closure to the day’s 
literacy work by providing a 5-10 minute share 
3-4 days a week.  This sharing may highlight 
the work a student has done, reiterate a 
teaching point, or lay the groundwork for 
future reading work.   

The teacher brings closure to the day’s 
literacy work by providing a share over 
10 minutes 3 days a week.  This 
sharing may highlight the work a 
student has done, reiterate a teaching 
point, or lay the groundwork for future 
reading work.   

The teacher share rarely 
occurs. 
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Assessment 

5 4 3 2 1 

 Teacher uses assessment to guide their 
instructional practice. Teacher determines what 
the child can do independently in order to 
determine next steps for the student.  Teacher 
uses District Curriculum Assessments each 
trimester. Formative assessment tools are used 
regularly to guide instruction, including:  DRA, 
running records, reading conferences, anecdotal 
notes, observation, and notebooks (3rd – 5th). 

Teacher determines what the child can do 
independently in order to determine next 
steps for the student.  Teacher uses District 
Curriculum Assessments each trimester.  
Formative Assessments tools are used often 
to guide instruction:  DRA, reading 
conferences, anecdotal notes, observation, 
running records, and notebooks (3rd – 5th).  

Teacher determines what the child can 
do independently in order to determine 
next steps for the students. Teacher 
uses DCA each trimester. Formative 
assessment tools are used at least 
twice to guide instruction, including:  
DRA, running records, reading 
conferences, anecdotal notes, 
observation, & notebooks (3rd – 5th). 

Teacher uses District 
Curriculum Assessments 
each trimester. Authentic 
formative assessment 
tools are rarely utilized.   

Anchor Charts 

5 4 3 2 1 

  Charts are developed incrementally as your 
teaching proceeds day to day. 

 Charts provide a continuous reminder of all 
the students have learned and can draw upon 
as they learn. 

 Students continually use the charts 
independently to build their own 
independence and plan the work they are 
practicing. 

 Anchor charts contain pictures or illustrations 
to remind the learners of the work they are 
doing and to support fragile learners. 

  Teacher and students understand charts are 
a scaffold for learning and are removed when 
no longer needed. 

 Charts are developed as the teaching 
proceeds day to day. 

 Charts provide a continuous reminder of 
all the students have learned and can 
draw upon as they learn. 

 Students’ use anchor charts, when 
reminded, to build independence and 
plan the work they are practicing. 
 

 Anchor charts are premade before 
teaching takes place. 

 There are no pictures or 
illustrations to match the 
objectives. 

 Anchor charts do not 
exist in classroom. 

 


